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PUPILS’ MOTIVES FOR CHOOSING THE TEACHING PROFESSION

Abstract. This study delves into the intricate web of motives underlying students' choices to pursue a career in
the field of education. To unravel this complex puzzle, the researchers employed a multifaceted approach involving
questionnaires, student essays, one-on-one interviews, analyses of school profiles, and personal student records. By
tapping into various sources of information, the researchers aimed to capture the essence of the decision-making
process behind the selection of the teaching profession.

The initial focus was on the role of extracurricular activities within the school environment. The researchers
observed how participation in activities such as being a counselor for younger students, being part of student
councils, or engaging actively in the school's communal life had a profound impact on nurturing an interest in
teaching. This hands-on involvement allowed students to test their inclinations and interests practically, leading
many of them to make informed decisions to join pedagogical institutions.

Another vital dimension explored was the significance of personal characteristics and values in driving the
choice towards the teaching profession. Many students shared stories of a deep-seated love for children, a desire to
communicate and educate them, and a wish to contribute positively to their development. These intrinsic motivations
reflected a moral compass that was aligned with the nurturing aspects of teaching.

Additionally, the influence of influential figures, such as teachers and parents, was found to be a powerful driving
force. Students recounted instances where inspiring educators kindled their interest in teaching by making learning
engaging and relatable. Similarly, some students were motivated by their parents' aspirations or experiences, which
added weight to their career choice.

Interestingly, for some students, the attraction towards teaching sprouted from their affinity for a particular
subject. The spark ignited by a passionate teacher who conveyed the subject's nuances effectively often led these
students towards considering a career in education. Literary works also played a role in shaping their perceptions,
portraying educators in a positive light and fueling the desire to be a part of this noble profession.

However, amidst these profound motives, a subset of students exhibited ambivalence. Their reasons for choosing
the teaching path were less definitive, sometimes arising from seemingly random factors. This uncertainty highlighted
the need for a more comprehensive approach to guide these students, potentially involving psychological counseling
services within schools.

In conclusion, this study sheds light on the intricate journey that students undertake while deciding to become
educators. By employing a holistic methodology encompassing various sources of information, the research
provides valuable insights into the multifaceted world of motives influencing the choice of the teaching profession.
This exploration holds the potential to enhance pedagogical training programs, as well as counseling services within
schools, ultimately fostering a more informed and motivated generation of future teachers.
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Maxunos Hadnmxon
KaHOUOam ncuxono2ivHux HayK, OOyeHm
Hayionanvnuii ynisepcumem Y3bexucmany imeni Mipzo Yayebexa

MOTHUBU BUBOPY YUHSAMMU NPOPECII BUUTEJIA

AHoTanisi. Y 1poMy JOCHI/DKEHHI PO3IIISAAETHCS 3alTyTaHa Mepeka MOTHBIB, 1110 JISKaTh B OCHOBI BUOOPY 3710~
OyBayaMU BHIIIOT OCBITH IIPOIOBKHUTH Kap epy y ramysi ocBiti. L1{o6 po3ragar 1o CKi1aaHy roJIOBOJIOMKY, TOCIITHH-
KM 3aCTOCYBaJIN OaraTorpaHHUH MMiJIXi/1, BKIIOYHO 3 aHKCTYBAaHHSM, CTYACHTCHKUMH €C¢, IHANBITyaTbHIMH iHTEPB 10,
aHaJTI30M MIKUTBHUX MPOQLTIB Ta 0COOMCTHX 3alKCiB YUHIB. BUKOpHCTOBYIOUHM pi3Hi Hkepena iHdopmartii, 10CTiTHH-
K{ MaJIM Ha METi 3pO3yMITH CyTh MPOLIECY MPUHHSATTS PillleHb, III0 CTOITH 38 BUOOPOM mpodecii BANTENS.

[ouarkoBa yBara Oyina 30cepe/KeHa Ha POl MO3aKIaCHUX 3aXO/iB Y MIKUTFHOMY CepeaoBHIII. J{oCTiJHUKH CIIo-
cTepirany, SIiK y9acTh y TaKHX 3aX0/1aX, SIK po00Ta KOHCYABTAHTOM JUTSl MOJIOJIINX IIKOJISIPIB, Y9ACTh Y CTYACHTCHKUX
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pamax abo akTMBHA y4acTh y MIKITBHOMY I'POMAICBKOMY JKHTTI, Maja TIIMOOKHH BIIMB HAa BUXOBAHHS IHTEPECY 10
BUKJIaJaHHs. Take npakTHYHe 3aHATTS 103BOJIMIIO 3700yBayaM BUILOI OCBITH MEPEBIPUTH CBOI HAXWIIM Ta IHTEPECH Ha
MIPAKTHUII, CIIOHYKA09X 0araThox i3 HUX IPUHHATH 3Ba)KEHE PIIICHHS BCTYIIATH J0 MEJaroTi9HIX 3aKIaIiB.

[HIIMM BaKITUBUM BUMIPOM, AKHH JOCHIIKyBasu, Oylo 3HAYEHHS OCOOMCTHX XapaKTePUCTHUK 1 IIHHOCTEH
y BuOOpi mpodecii Bamurens. barato 3100yBauiB BUIIOI OCBITH MOAIMHMIIHCS 1CTOPIIMHU TTHOOKOT JIFO00BI 10 JTiTEH,
Oa’kaHHSM CIUIKYBaTHCS Ta HAaBYaTH iX, a TAKOXK Oa)XKaHHAM 3pOOUTH MO3UTUBHUN BHECOK B iXHiM po3BuTOK. Lli
BHYTPINIHI MOTHBALi1 BiTOMBaIN MOPaJIbHUIT KOMIAC, SIKMH Y3TOKYBAaBCS 3 BUXOBHIMH ACMIEKTAMH BHKJIAIaHHS.

Kpim Toro, BrumuB pedepeHTHHX 0Ci0, TaKUX K BUUTEII Ta OATHKH, BUSBHBCS IOTY)KHOIO PYIIIHHOK CHIIOKO.
3mo0yBadi BUIIOT OCBITH PO3MOBIAAIN PO BHUITAJIKH, KOJIM HAJAWXA0Yl BHKJIAa4l 3amallfoBaln iXHIH iHTEpecC 10
BUKJIQJAaHHS, pOOIAYN HABYAHHS NPUBAOIMBUM 1 3pyyHUM. [TofiOHUM ynHOM, esKi 3100yBauil BUIIOT OCBITH OyiH
MOTHBOBAaHI MTParHeHHSAMH a00 JIOCBIIOM CBOTX OATBHKIB, 1110 JIOJIAJIO Bark iXHLOMY BUOOPY mpodecii.

HikaBo, 110 ans gesikux 3100yBadiB BUILOI OCBITH MOTAT 0 BUKJIAJAAHHS BUHUK Yepe3 IXHIO NPUXUIIBHICTD J10
MIEBHOTO TIpenMeTy. Ickpa, Ky 3amajnB NPUCTPACHUM BUKIJIAAAd, IKUH e()EeKTHBHO TepeaBaB HIOAHCH IPEIMETY,
4acTo CIMOHYKaJja IIMX CTYAEHTIB 10 pO3IIALy Kap’€pH B raiy3i ocBiTh. JlitepaTypHi TBOPH TaKOX BiJirpajiv pob
y (hopMyBaHHi iIXHBOTO CHPUHAHSATTS, MO3UTHBHOMY 300paXKCHHI MMEAaroriB Ta IMiPKUBJICHHI OakaHHS OyTH Y4acTH-
HOIO wi€i 61aropoaHoi npodecii.

OpHak cepell X NIMOOKUX MOTHBIB 4acTHHA 3/100yBauiB BUIOI OCBITH BHSBIISUIA aMOIBaJICHTHICTb. Ixmi pu-
YUHM BUOOPY BUKJIAIALLKOTO HIISAXY Oy/IM MEHII OJJHO3HAaYHUMHU, 1HOA1 BUIUIMBAIOUH 31, 31aBajiocst O1, BUMAKOBUX
(akropis. L5 HeBH3HAYCHICTh MiAKpECIIIa HEOOX1THICTh OUTBIIT KOMITJICKCHOTO ITiIXO/y /IO HaBYaHHS IIUX YYHIB,
MOTEHLIHO 3aTy4at04H MCUXO0JIO0T1UHI KOHCYJbTalilHI CITy>KOU B IIKOJIaX.

Ha 3aBepmienns e 1ociiKeHHs MPOJIMBAE CBITIO HA 3aIUIyTaHy MOJOPOXK, SKY MPOXOISTH 3100yBadi BUIIOL
OCBITH, BUPILIYIOYM CTaTH IeAaroraMd. BUKOPHCTOBYIOUM LUTICHY METOMOJIOTIIO, 10 OXOIUIIOE Pi3Hi JKepena
iHpOpMaii, TOCTIHKEHHS Aa€ [[iHHE YSIBICHHS PO 0araTorpaHHUil CBIT MOTHBIB, IO BIUIMBAIOTH HA BHOIp Mpo-
¢ecii Buutens. Lle mocnimKkeHHs Mae MOTEHIIAN [T BIOCKOHAJICHHS IPOrpaM MeJaroriyHol MiArOTOBKH, a TaKOXK
KOHCYIBTAIIIHHUX TOCIYT Y IIKOJIAX, IO 3PEIITOI0 CIPUSITUME (POPMYBAHHIO OLTBII MOiH(OPMOBAHOTO Ta MOTHBO-
BaHOTO MIOKOJIIHHS MAalOYTHIX YUUTEIIB.

KirouoBi cjioBa: MOTHB, MOTHBAILIS, BUUTEND, Tpodecis, hopMyBaHHS, IHTEpEC.

The motives for choosing the profession of a 3. Affection for children and a desire to interact
primary school teacher have not been sufficiently  with them.
studied and systematized. Therefore, we have carried 4. Influence of beloved teachers and parents.
out work on the study of the motives of admission, 5. Interest in the academic subject.
students in the pedagogical college. This purpose was 6. Influence of artistic literature, radio, and
served by questionnaires, essays of more than 2000  cinema.
entries in total), as well as individual conversations, 7. Random motives, such as living in the city,
the study of school characteristics and personal  parental recommendations, or not wanting to be apart
affairs of students [1, 2]. from a friend.

A.S. Makarenko once stated, «...a child should 8. Some students were unable to provide a clear
not know that they are being educated, let alone feel ~ reason or explanation for choosing the school.
that they are being studied». This principle guided the Consequently, the majority of students entering

approach taken in this study. Surveys were conducted  the pedagogical school were guided by high moral
through student organizations, representing the  motives. This is evident in the table displaying the
collective, and essays were collected during lessons,  study's outcomes, which include data from a total
fostering a calm and creative atmosphere. of 800 surveyed students. The results underline the

The analysis of surveys and essays took into  ethical and altruistic nature of students' motives,
account several indicators, including understanding  showcasing their commitment to the pedagogical
the significance of the chosen profession, motives for  profession and the future generations they aim to
entering the pedagogical school, and the content of  educate.

previous pedagogical experiences [3, 4]. As evident from the table, the survey of motives
The study revealed that students chose the  for choosing the pedagogical profession allows us
pedagogical profession based on motives such as: to draw the conclusion that the students' general
1. The influence of school community work. pedagogical activities in school have helped most
2. Awareness of the social importance of the of them to practically assess their interests and
profession. inclinations, leading to the decision to pursue
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Table 1

Quantitative Data on Motives for Enrollment of Applicants in a Pedagogical Institute

Influence Influence of Interest in Influence
Awareness of Love for . R Random No Response
of School Sienificance Children Teachers and | Academic of Literary Motives Given
Activities g Parents Subject Works
34.5 18.2 16.4 12.9 8.6 4.2 34 1.8

pedagogical studies. A significant portion of students
(1.8%) chose the teaching profession based on high
moral motives, while a certain portion (1.8%) was
unable to explain the reason behind their choice of
the teaching profession.

Experience has shown that motives for choosing
the teaching profession by students can be identified
not only through surveys and essays but also through
methods of self-analysis and self-observation. This is
particularly true at the age of 15-16, when students
tend to engage in self-analysis. Considering this
aspect, individual interviews were conducted as part
of our research. The data obtained from the analysis
of surveys and essays were compared and cross-
referenced with the results of these interviews.

During these interviews, the following questions
were posed to the students:

1. When and which school did you graduate from?

2. Why did you choose the teaching profession?

3. When and under what circumstances did your
interest in the teaching profession first arise?

4. Which of your school teachers do you like the
most and why?

5. What kind of community work did you engage
in at school?

6. In which subjects at school did you receive
good or excellent grades? and so on.

These interviews provided deeper insights into
the students' motivations and complemented the data
obtained from surveys and essays. The combination of
methods allowed for a comprehensive understanding
of'the factors influencing students' decisions to pursue
the teaching profession.

The conversation took place in the form of mutual
exchange of opinions, which allowed for a more
accurate understanding of the attitudes of those
surveyed towards the teaching profession. Some
participants provided only brief answers, while
others aimed to justify and support their statements.
As a result of individual interviews, certain insights
were gained regarding the students' understanding of
the specifics of pedagogical work and their attitudes
towards their chosen profession.

The students' attitudes towards the chosen
profession are also reflected in their school
characteristics. Many applicants come to pedagogical

institutes with letters of recommendation and school
characteristics. These characteristics highlight the
students' inclination and interest in pedagogical work.
For instance, the school characteristic of student
T. from a school in Tashkent states that she «loves
children, enthusiastically engages with them, aspires
to be a teacher, and possesses qualities that will help
her become one».

Similarly, student A.A. from a school in the
Samarkand region had a deep-seated passion for the
teaching profession. Her class teacher noted that she
was raised in a family of educators, and her aspiration to
become a teacher remained constant since the 6th grade.

The recommendation letter for Umid, an eighth-
grade student from the Jizzakh region, stated that the
pedagogical collective confidently recommended her for
the pedagogical institute because she had the potential
to become a good teacher. This prediction proved true
as Umid showed herself to be a competent organizer
during her few months of training. She diligently and
lovingly fulfilled all community tasks, particularly those
related to working with young pioneers.

Teachers from the Forish Middle School in the
Jizzakh region provided a character reference for
Nodira, noting her distinct love for children. She
dedicated all her efforts to working with pioneers,
utilizing her organizational skills to uplift weaker
students and orchestrating impressive concerts with
her pupils. Nodira's peers reciprocated her respect and
affection. Her dream of becoming an elementary school
teacher, as recognized by her school's instructors, seems
to be a well-placed decision in her life.

Similar recommendations are found in the charac-
teristics of many students from eighth-grade schools.
These recommendations enable teachers and class lead-
ers to account for students' individual qualities when
organizing and conducting educational and develop-
mental activities within the pedagogical institute.

Based on the collected data and their comparative
analysis, the students were conditionally categorized
into 4 groups according to their motives for choosing
the teaching profession.

Group I — Students whose interest in teaching
work emerged during their school years as a result of
participating in extracurricular activities: they served
as mentors to younger students, were members of



student councils or brigades, and actively engaged
in the school's community life. Here's what some of
these students had to say:

Umid. M: «From an early age, [ used to play 'school'
with my friends, and I always tried to be the teacher.
I loved checking the notebooks of my fellow students.
From 8th to 9th grade, I worked as a counselor in a
children's summer camp. I really enjoyed conducting
extra classes for the kids, teaching them songs, dances.
After finishing school, I joined the pedagogical insti-
tute, and I believe I made the right choice».

Nodira. N: «In fifth grade, I was the counselor for
first graders. I read poems and stories to the children,
organized morning assemblies. My first-grade
teacher always supported me in this work. One day,
I decided to organize extracurricular activities with
the children without her assistance, and I succeeded.
At that moment, [ decided that after 8th grade,
I would join the pedagogical institute and become a
teacher for elementary classes».

The research results indicate that for students in
this group, their interest in the teaching profession
persisted over an extended period, and there were
no notable fluctuations in the correctness of their
career choice. The motives of these students can be
attributed to the pedagogical type, which should form
the foundation of the future teacher's pedagogical
orientation. Observations revealed that students in
the first group stood out for their involvement in
mentorship activities, quickly establishing rapport
with children, showing sociability, and displaying
elements of organizational skills.

Group II — Students whose primary motive is their
love for children, their desire to constantly interact
with them, and to educate and nurture them.

Komola. F: «I have always loved little children.
Playing with them was interesting, and they responded
positively to me. There were always children around
me, and their presence never bothered me. Only
sometimes, the words and ironic glances from
classmates would slightly embarrass me: 'There you
are, busy with the kindergarten again.' I really wanted
to become a teacher so I could spend my entire day
with kids. Nobody would say I'm a grown-up, always
hanging out with little ones. This is now my profession,
and [ know I'll never be disappointed in it».

Bakhtigul. G: «Since 1st grade, I dreamed of
becoming a teacher. And now my dream has come
true. I love children very much, and it's interesting
to talk to them about everything, to educate them.
I chose this profession also because [ want to be like
my first teacher, who I look up to. I want to be as
energetic, cheerful, and kind as she is».
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Oysafar. A: «I really love school-age children.
I think the most interesting job is working with
kids — imparting knowledge, opening their eyes to
the world. My mother also wanted to be a teacher,
but the war prevented her. Wanting to fulfill her long-
standing dream, I joined the pedagogical institute».
As seen from the students' own statements, the main
reason for choosing the teaching profession in this
group is moral motives, namely the love for children.

Group III - Students whose interest in the teaching
profession emerged due to a positive attitude towards
a particular subject (or a teacher. It is characteristic
that they particularly like a certain subject because
the teacher presents the study material interestingly
and comprehensibly. In essence, the students are
drawn to the educational aspect of the subject matter.

In their responses:

Dilorom. M: «In 2nd grade, a new teacher came
to us. She was a graduate of the Petropavlovsk
Pedagogical Institute. She conducted lessons in
an interesting way, and in general, we grew very
fond of her. She was an ideal for us. Almost all of
our girls wanted to become teachers for elementary
classes, like our Ugiloy Kamilovna. Indeed, many
of our classmates are now studying at a pedagogical
institute or college. But | remained true to my dream,
and I want my future lessons to be as interesting as
those of our former teacher».

Sarvinaz. N: «Since the 4th grade, 1 wanted
to become a teacher. When I think about school
teachers, the image of my beloved math teacher,
Umida Azizova Erkinovna, comes to my mind. She
became like a second mother to us. Her lessons were
always interesting; there was no time to get bored.
She is a lively, energetic woman, and by looking at
her, we unintentionally imitated her in everything.
The material she used in her lessons was closely
intertwined with reality, with life».

Parizoda. M: «I wanted to become a teacher since
childhood. I think that children of a younger age group
generally dream more of becoming teachers. But
I truly understood this job when I was in 8th grade
and our class teacher was Akhida Nizamova Bakhti-
yarova. We were in love with her. That's when I firmly
decided to become a teacher. But of course, it wasn't
just because we loved her; she didn't hesitate to scold
us when needed. On the contrary, she could scold us.
But the most important thing was that she conducted
interesting work. We did everything ourselves, and she
just guided us. I think the happiest teacher is the one
who is loved and respected by the childreny/

Consequently, the students' records convince us
that the motives for choosing the teaching profession



were associated with the personality of educators and
had a cognitive nature.

Group IV — Students (18 in total) who had no
interest in the teaching profession upon entering the
pedagogical institute and joined it because «parents
advised», «there was no other choice» , and so on.
Let's refer to the students' statements:

Sevara: «What exactly prompted me to become a
teacher, I can't explain, and I don't even know myself.
In childhood, we often played 'school' with the girls,
and apparently, that influenced my choice of the
teaching profession».

Mukarram: «What prompted me to enter the
pedagogical institute, I really don't know what to
answer. It's difficult to answer. I still think about it
often. But only out of love for children. I just want to
have a constant purpose in life. I don't know if I can
achieve it...»

In conclusion, it can be observed that the
motivations for choosing the teaching profession
among the students are diverse and stem from
different sources, including their experiences in
school, relationships with teachers, love for children,
and even influence from parents or peers. These
motivations reveal a range of values and perspectives
that contribute to the students' decisions to pursue a
career in education.

Such records indicate that the process of
developing and shaping an interest in the teaching
profession occurs through a struggle of opinions,
beliefs, and moods. These far from exhaustive
pieces of information about students' motivations
for choosing the teaching profession present an
important task for the pedagogical team of the
institute — to strengthen the professional-pedagogical
orientation at all levels of the educational process.
The experiential work aimed at fostering an interest
in the teaching profession, carried out in the
classrooms, was tailored to each individual student.
In extracurricular activities, the greatest attention
was focused on students in the fourth group.

Striving to encompass all aspects of the issue,
we attempted to explore some psychological and
pedagogical techniques and methods for fostering
students' interest in pedagogical work within the
framework of their educational and upbringing
activities. Students in this group were under
our observation throughout their years of study.
We continued to monitor them even after they
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graduated to track the sustainability of the interests
they developed towards the chosen profession. For
systematic observation and study (to evaluate the
effectiveness of the proposed methodology), three
individuals from the fourth group were selected.

Initial information about these students was
documented as follows:

Based on the collected results, a series of practical
recommendations have been formulated to enhance
the effectiveness of the professional and pedagogical
preparation of high school students:

1. The organization of psychological and
pedagogical training for school students should be
built in a way that fulfills the conditions we have
formulated for developing readiness for pedagogical
work. This includes a practical and creative orientation
of education, the use of pedagogical assessments and
self-assessments, the implementation of a personality-
role approach, the «positive shift» principle, and
maintaining a high emotional atmosphere during
learning.

2. One of the fundamental principles of organizing
psychological and pedagogical training should focus
on forming creative personalities. It should serve
as the primary method for diagnosing pedagogical
creative potential.

3. It is important to combine pedagogical
preparation with extensive career counseling for
all high school students. This could be effectively
achieved by establishing a psychological service
within the school.

4. When selecting students for specialized
classes, pedagogical faculties, and similar activities,
the criteria shouldn't be limited solely to interest or
inclination towards the teaching profession. Instead,
a wider range of high school students should be
involved. To achieve this, it would be advisable
to introduce specialization in the upper classes
of secondary school. One form of specialization
could involve preparing students for a broad
spectrum of professions, such as the human-human
interaction type.

These recommendations are aimed at creating a
more holistic and effective approach to cultivating an
interest in the teaching profession among high school
students. They emphasize the importance of practical
and creative orientation, individualized psychological
support, and the broader involvement of students in
various forms of professional preparation.
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